University of Colorado Performance Contract Goals Measures
University Goal 2.5: Increased student retention and graduation rates.
Measure: First-time, full-time freshmen retention rates one-year after entry.
Measure: First-time, full-time freshmen six-year graduation rate.
13 University Goal 2.6: Enhanced Academic Rigor Measure: The University will put initiatives in place to enhance the academic rigor of undergraduate education. The University will report annually to CCHE on initiatives undertaken and on-going programs to enhance the academic rigor of the University's undergraduate experience. To the extent that the University prepares relevant supporting data for its own use, it will provide such data to the Commission in the same format.
University of Colorado at Boulder
The Boulder campus continues to develop initiatives, programs, and student activities that enhance academic quality and rigor. Three examples of such efforts are discussed below. 1. Has established common syllabuses for multi-sectioned courses in creative writing taught by our MFA students, and are working on extending this pilot program to courses in literature taught by our PhD students.
College of Arts & Sciences
2. The Department is considering establishing a senior thesis requirement for all English majors, not just honors students. 3. The Department has improved orientation for part-time instructional faculty, especially by setting up an email listserv specifically for them, by which informational materials may be distributed.
Psychology Department
The Psychology Department is working on a honors track and has organized regular meetings of faculty teaching the came courses to impose standardized grading.
Political Science, Sociology, and Linguistics Departments
All three of these departments have included more writing in their lower division courses and to the extent that funding allows, offering smaller recitation sections to provide more one on one interaction.
French and Italian
French and Italian has had initial discussions about minimum requirements for the number of pages of writing per level of course, as well as guidelines for preferred format of writing.
School of Journalism and Mass Communication
The School of Journalism and Mass Communication has established 11 competencies that all graduates should acquire. These learning goals lie at the heart of our understanding of academic rigor in the preparation of undergraduate students for professional work in journalism and mass communication. We dedicate our curriculum and instruction to the honing of these skills:
• Understand and apply the principles and laws of freedom of speech and press, including the right to dissent, to monitor and criticize power, and to assemble and petition for redress of grievances. • Demonstrate an understanding of the history and role of professionals and institutions in shaping communications. • Demonstrate an understanding of the diversity of groups in American society and in a global society in relationship to communication. • Understand concepts and apply theories in the use and presentation of images and information.
• Demonstrate an understanding of professional ethical principles and work ethically in pursuit of truth, accuracy, fairness and diversity. • Think critically, creatively and independently.
• Conduct research and evaluate information by methods appropriate to the communications professions in which they work.
• Write correctly and clearly in forms and styles appropriate for the communications professions, audiences and purposes they serve. • Critically evaluate their own work and that of others for accuracy and fairness, clarity, appropriate style and grammatical correctness.
We measure rigor by use of a detailed assessment plan, which the School adopted in 2003. The plan calls for measuring two of the above competencies each year through at least one direct and one indirect measurement. Direct measures include internship evaluations (specifically designed to capture specifically the competencies under study), portfolio critiques and critiques of student work from capstone courses (critiques to be done by outside professionals and outside academic colleagues). Indirect measures include exit interviews, alumni surveys, awards, and scholarships.
School of Education Assessment System for Teacher Education Program
Data is gathered at the individual level on candidates at four key points in his/her progression through the teacher education program.
• First, demographic and academic data are gathered upon admission to the teacher education program.
• Second, each candidate's transcript is reviewed each semester to ensure that passing grades (C-) or better were earned in each required program course, and the candidate must maintain an overall GPA of 2.75 to remain in good academic standing. As mentioned above, a candidate may not pass a teacher education course unless all standards met at the satisfying level have been satisfied. In order to progress to student teaching, each candidate must pass a content-based licensure exam, administered by either the National Evaluation System (PLACE exam) or Educational Testing Service(PRAXIX II Exam). • Third, in the student teaching semester, each candidate must demonstrate s/he has satisfied each standard element in their assigned classroom. Assessments involve multiple classroom observations from a university supervisor and the classroom teacher and review of other artifacts of practice. Additionally, each candidate completes a Teacher Work Sample, which involves an extensive analysis of student learning within a unit of instruction (each work sample involves about 100 pages of quality written work). • Fourth, we survey all program completers near the end of their first year of teaching. Our First-Year Teacher survey asks candidates to evaluate the level of preparation they received in the teacher education program. We also survey the principals who have hired these same teachers for their analysis of the teacher's level of preparation.
Survey data is reported to the Dean and relevant faculty on an annual basis.
University of Colorado at Colorado Springs
The Colorado Springs campus of the University of Colorado has undertaken a number of initiatives to enhance and ensure continuing academic rigor. First, the campus has asked all visiting academic program review teams to include an assessment of the academic rigor of the program under review as part of the campus' regentally-approved Academic Program Review process. The campus received only positive feedback with regard to rigor in the programs reviewed last year. Virtually all academic programs at UCCS for which program-level accreditation is available are externally-accredited, another indicator of academic rigor. Second, the assessment process for both individual programs and campus general education regularly assesses the degree to which student learning outcomes demonstrate that a particular program is meeting its educational objectives.
The campus continues to demonstrate increased levels of rigor in program assessment from year to year. The second round of feedback to the colleges regarding the assessment results for general education is underway. Third, the campus has been monitoring average grades awarded. The very small variations (.07 total) over the past ten to twelve years indicate no grade inflation has occurred. Finally, the campus as a whole was re-accredited by the Higher Learning Commission with no followups for the maximum ten year period, an indication that both outcomes and processes at UCCS are working well.
University of Colorado at Denver and Health Sciences Center -Downtown Denver
The Downtown Denver campus (DDC) of the University of Colorado at Denver and Health Sciences Center (UCDHSC) is committed to increased student access and educational excellence. Enhanced academic rigor continues to be developed at the department, college and campus levels.
During the 2003-2004 academic year, UCDHSC established a Quality Undergraduate Education steering committee to oversee the development of three new undergraduate initiatives: campus-wide core curriculum, honors program, and first-year academic experiences. In January, 2006, the Director of Undergraduate Experiences position was established to implement these new academic initiatives and to promote cross-college academic programs. Academic initiatives to increase academic rigor at the downtown Denver campus include:
• implement a campus-wide honors program to attract and stimulate the highest quality resident and non-resident high school students to UCDHSC • create an Undergraduate Council to review and promote interdisciplinary courses • oversee the implementation of a new campus-wide (independent of student's college or major) core curriculum with enhanced emphasis on English composition, cultural diversity and international perspectives • implement a transitional seminar program for first-year students and pilot the use of electronic portfolios for student assessment
The College of Liberal Arts and Science (CLAS) recently initiated several enhanced academic initiatives. The College has been very successful in attracting external grant funds from the National Science Foundation for enhanced academic rigor in science and math courses, and from the Department of Education for enhanced cultural fluency for students entering the international work environment. CLAS will be monitoring the following academic initiatives designed to enhance academic rigor:
• hire a Writing Program director to coordinate English composition courses in the new core curriculum and to promote writing competency across the campus • introduce learning segments designed to promote international business culture in all lower division modern language courses • develop research skills for undergraduate history majors through a new, required course: HIST 3031, Theory and Practice: An Introduction to the Major The College of Arts and Media recently completed an internal review of program quality for all undergraduate majors. As a result, the college has implemented the following initiatives to enhance academic rigor:
• institute a performance audition for all areas of emphasis with the BS in Music degree in the Music and Entertainment Industry Studies (MEIS) department • require a 'rising junior' exam for students to be admitted to upper division courses within the emphasis in Recording Arts in the MEIS department • add a faculty-juried review of a student portfolio as a graduation requirement in the BFA degree in the Visual Arts department • require satisfactory completion of the junior and senior performance recitals as a graduation requirement in the BS in Music degree • address the issue of grade inflation through a variety of college-wide initiatives
The Business School is currently conducting a college-wide review of the undergraduate curriculum. The initial initiatives from the Business School designed to enhance academic rigor are:
• require a minimum grade of 'C' in all accounting prerequisite courses before being allowed to register for upper division accounting and finance courses • formally incorporate course difficulty and academic rigor into the annual performance review of faculty • address the issue of grade inflation and ensure grades discriminate student performance through college-wide guidelines
The College of Engineering and Applied Science just completed accreditation by the Accreditation Board of Engineering and Technology (ABET). UCDHSC Engineering degree programs are instituting assessment procedures modeled after the ABET 2000 Criterion. Engineering will couple future enhancement of academic rigor to ABET accreditation assessments.
University of Colorado at Denver and Health Sciences Center -Health Sciences Center
The School of Nursing at the Health Sciences Center has established a number of initiatives to enhance the rigor of its academic programs, including:
• Increased the use of educational technology in teaching and learning in clinical courses. 1. Designed and implemented a simulation teaching/learning laboratory, using Laerdal's SimMan and SimBaby. These high fidelity patient simulators used with case scenarios provide students opportunity to practice health assessments, care planning and interventions in a safe environment. Videotaping and faculty facilitated debriefing allows for evaluation, competency building, and increased confidence for application in acute care settings.
2. Acquired Laerdal Virtual IV haptic device in the Simulation Lab to allow students to practice IV insertion skills. Virtual IV uses a 3 dimensional teaching tool that requires the student to incorporate critical thinking as they work through a case study that includes the insertion of a peripheral IV line.
• Implemented strategies to ensure preparation and quality of clinical experiences. • Activated Strategies for Student Support 1. Based on national standards in nursing and an assessment of peer institutions in CO, the SON planned a new initiative that parallels and assesses student learning from all undergraduate courses required for initial practice in nursing and is a strong predictor of national licensure examination success or failure. This assessment program has a mechanism to provide individual students with feedback about their learning success and deficits for each course. Because a fee would be required, students had a say in implementing this initiative through a vote. The undergraduate students voted down the initiative.
2. Implemented strategies to support student success with NCLEX licensing exam, including pharmacology and pathophysiology review courses.
3. Provided study and support strategies for at risk students through continuing BS Enrichment Program activities, including referral to English language skills classes.
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Regent policy specifies merit as the primary basis for salary increases: 
Measure: Special or Unique Programs -The University make efforts to increase the numbers of degrees, certificates and licenses earned in disciplines and professions identified as areas of persistent shortage or having a future need by June 30th 2009.

University of Colorado Performance Contract Goals Measures
Measure: Areas of Persistent Shortage or Need -The University makes efforts to increase the numbers of degrees, certificates and licenses earned in disciplines and professions identified as areas of persistent shortage or having a future need by June 30th 2009.
Note: * For UCDHSC, "SIS does not record any certificate completers, there are no reliable certificate completers data. Many certificate students coninue their studies to get MA degree.......some students completed the program and either did not take the exam right away or did not take the exam at all. Tracking was stopped in Fall/summer 2004.
Performance Measurement 2:
The University's teacher education training shall include instruction on how to teach students with different learning styles (including the influence of gender, race, ethnicity, culture and student ability), which shall be demonstrated by annual outcomes assessments of teacher candidates (including site supervisor valuations). The University will report to the Commission annually on outcomes assessments of teacher candidates and will report any revisions to the teacher education core curriculum that result from these assessments by June 30, 2009.
UCB
CU Boulder gathers data at four transition points during a candidate's experience in the Teacher Education Program (1) entry to the program, (2) courses and co-requisite practica, (3) student teaching, and (4) exit from the program. In the co-requisite practicum experience several items on the practicum assessment used in all practica address diversity and differentiation. The practicum assessment is completed by the classroom teacher who hosts the CU teacher candidate (the on-site supervisor). Starting in Fall 2005, CU Boulder implemented an on-line assessment process that allows us to easily aggregate practicum assessment data at the program level on those items addressing candidates' ability to teach students with different learning styles;
in addition, open-ended comments that addressed this particular outcome have also been included. Collectively, these data from practicing teachers suggest that during courses candidates are developing the knowledge and skills to respond to the needs of all learners.
During student teaching, the candidate's ability to differentiate/ individualize, instruction is assessed when candidates satisfy Standard 6 of the Colorado Performance in classroom observations conducted by the university supervisor and in the Teacher Work Sample. All candidates must complete the Teacher Work Sample at a proficient level in order to pass student teaching. The following elements of the Teacher Work Sample directly address Colorado Teaching Standard 6: Knowledge Individualization of Instruction-description of the teaching context, develop an integrated assessment plan, assessment of the status of students prior to instruction and adjustment of instruction based on that pre-assessment, implementation of the instructional plan, and the summative assessment.
Each spring, we conduct two surveys. Program graduates in their first year of teaching complete the First-Year Teacher Survey and the principals/administrators who supervise the program graduate complete the same survey. Twenty items on the survey address University Goal 4.3. Overall, principals/administrators rate CU Boulder graduates quite highly on all items; the lowest mean score on a 7-point scale is 5.44. Program graduates are more critical, a fact that we attribute in part to our emphasis on critical reflection throughout their program experience.
UCCS
The Teacher Education Program is in the process of compiling information about teacher candidate proficiency levels on the eight Performance Standards for Colorado Teachers and 45 benchmarks based on input from the site professor, site coordinator, and clinical teacher. Data on the elementary candidates for the following benchmarks show an average score of 3.2 on a 4-point scale.
Plan and organize reading instruction based on ongoing assessments Develop phonological and linguistic skills related to reading Develop reading comprehension and promotion of independent reading. Support reading through oral and written language development. Apply sound disciplinary practices in the classroom Apply appropriate intervention practices to ensure a successful learning environment. Raise the academic performance level of a group of students, over time, to a higher level. Understand cognitive processes associated with various learning: critical/creative thinking, problem structuring/problem solving, invention, memorization/ recall. Ensure attention to learning processes so students can master content standards. Work in cooperation with library media and other resource specialists in providing student instruction on how to access, retrieve, analyze, synthesize, and evaluate information and integrate these information literacy skills into the curriculum to accomplish standards-based learning activities. Accurately document and report ongoing student achievement. Communicate with parents and guardians effectively in order to involve them as participants and partners in student learning. Communicate a variety of assessment results and their implications to students, parents, guardians, professionals, administrators, and the community. Employ a wide range of teaching techniques to match the intellectual, emotional, and social level of each student and choose alternative teaching strategies and materials to achieve different curricular purposes. Design and/or modify standards-based instruction in response to diagnosed student needs, including the needs of exceptional learners and English language learners. Utilize his/her understanding of educational disabilities and giftedness and their effects on student learning in order to individualize instruction for these students.
Teach students within the scope of a teacher's legal responsibilities and students' educational rights, and follow procedures as specified in state, federal, and local statutes. Develop and apply individualized education plans. Collect data on individual student achievement and be accountable for each child's learning. Use specific knowledge of student medical conditions and medications and their possible effect on student learning and behavior. Apply technology to the delivery of standards-based instruction. Use technology to increase student achievement.
Technology to manage and communicate information. Technology and data-driven assessments of learning. Instruct students in Basic: Initial application with assistance and modeling technology skills. Model and articulate the democratic ideal to students. School's role in developing productive citizens. School's role in teaching and perpetuating the principles of a democratic republic. Model and develop positive behavior and respect for the rights of others and those moral standards necessary for personal, family, and community well-being.
Understand and respond to influences on educational practice including: Constitutional provisions, government influences, state government, local school districts, school boards, BOCES, non-traditional and non-public schools, public sector input. Promote teaching as a worthy career and describe various career paths in education, including local, state, national, and international options and all levels of education. Evaluate his/her own performance and access the professional development options necessary to improve that performance.
Collection of data on secondary teacher candidates is in progress. In addition, evaluations of the Teacher Education Program are based on feedback from principals, site coordinators, and clinical teachers at all Professional Development School sites.
UCDHSC
The Initial Professional Teacher Education program (IPTE) has a comprehensive assessment system to ensure candidates know and demonstrate professional knowledge, practices, and dispositions. The IPTE program uses a series of performance based assessments (PBA) that tie directly to the Colorado teacher education standards. A brief synopsis of each PBA follows: PLACE/PRAXIS. Students are required to pass either the PLACE or PRAXIS prior to their final internship. Literacy. K-12 teacher candidates demonstrate their ability to utilize essential, research-based instructional strategies such as reading and writing assessment, guided reading, shared reading, writing, content reading, etc. The Literacy PBA aligns with literacy courses (IPTE 4000/5000 and IPTE 4001/5001). Mathematics. Elementary teacher candidates demonstrate their ability to pre-assess, plan, provide instruction for, and post-assess students in mathematics. The Mathematics PBA aligns with elementary mathematics courses (MATH 3040 and IPTE 4002/5002). Subject-Matter Content. K-12 teacher candidates create a plan for learning new content or expanding their knowledge of content. At the secondary level, the plan is related to their area of specialization. At the elementary level, the plan is related to science and social studies. The Content PBA aligns with the science and social studies methods courses (IPTE 4006/5006). Classroom Management. K-12 teacher candidates demonstrate their ability to use a variety of management strategies in the classroom and assess their effectiveness with students. The Classroom Management PBA aligns with classroom management course (IPTE 4121/5121 and IPTE 4120/5120) Student Academic Performance Sample. K-12 teacher candidates demonstrate ability to plan, teach, and assess learning in a contiguous series of lessons based on state content standards. The Student Academic Performance Sample PBA aligns with the elementary and secondary general curriculum courses (IPTE 4020/5020 and SPED 4021/5021). Student Profile. K-12 teacher candidates demonstrate their ability to assess and plan instruction for a student with special needs or who speaks English as a second language. The Student Profile PBA aligns with the child/adolescent development courses (SPED 4112/5112 and SPED 4111/5111). Democratic Schooling. K-12 teacher candidates demonstrate their knowledge of issues of educational policy, law, and ethics as well as their ability to use this knowledge in schools. The Democratic Schooling PBA aligns with the philosophy, law, and ethics course (IPTE 4130/5130). Technology. The Technology PBA is embedded within all courses and a technology skills checklist is completed by all students as they enter the program.
Standards Completion Check. Prior to the final internship, all students must have completed all the PLACE or PRAXIS for content knowledge proficiency. Completion of all PBAs provides evidence that a teacher candidate is proficient in the 45 Colorado State Performance Standards. Teacher candidates' proficiency on PBAs is tracked in two parts --knowledge and performance. First, a teacher candidate's knowledge is assessed through assignments in the course in which the PBA is embedded. The final performance assessment for all the PBAs is the responsibility of the school team (site professor, site coordinator, and clinical teacher). An Internship Grading Rubric is used for this purpose during each of the four internships. It is the data collected on this rubric that is aggregated by the program and used for program decision-making. Based on this rubric, the number of initial licensure completers for CY2005 was 187. Three teacher candidates did not pass their internships based on site professor, site coordinator, and clinical teacher recommendation. Performance Measurement 3: The University's teacher education training shall maximize pre-student teaching and student teaching placement in diverse settings in the schools that the campuses serve. This will mean that, when resources allow and when practicable, student placements will be maximized in schools that are either low performing or have significant student populations eligible for free/reduced lunch or who represent minority groups.
UCB
All teacher candidates complete at least one placement in a school that is either low performing or has significant student populations eligible for free/reduced lunch or represent minority groups. In 2005, 41% of all practicum placements and 46% of all student teaching placements were in a school that met one or all of the following criteria: (1) designated low performing, (2) 30% or more of student population was eligible for free/reduced lunch, or (3) 30% or more of the student population represent minority groups. This data is gathered from annual school report cards.
UCCS
In the Teacher Education Program, teacher candidates are involved in a Professional Development School (PDS) site for an entire year. In the fall, elementary candidates spend two days and secondary candidates three days per week in the school for at least 16 weeks. In the spring semester, all candidates spend 16 weeks student teaching. In 2004 In -2005 , not all of the PDS sites fit the criteria of: (1) low performing or (2) significant student populations eligible for free/reduced lunch or (3) representing minority groups. Thus, a new model was developed for the [2005] [2006] year in which elementary sites were paired (a higher SES with a lower SES). In the fall, elementary teacher candidates spent eight weeks at each site. Secondary teacher candidates spent eight weeks at a middle school and eight weeks at a high school, one of which served a more diverse population. Prior to their professional year, teacher candidates in the Teacher Education Program complete 100 hours of field experience with a range of groups: special education students, low performing students, low SES students, and minority students. Special education teacher candidates are also placed in schools with varied levels of performance, where the student population ranges from 6% to 66% eligible for free and reduced lunch, and where the minority students comprise from 10% to 66% of the school population.
UCDHSC
The School of Education placed 351 student teachers in 23 partner schools in the greater Denver metropolitan area in 2005-06. These 22 partner schools serve 16,438 students. Of the 23 partner schools 14 (61%) are low performing schools based on the annual school report cards in 2005. Of the 16,438 students served, 48% are eligible for free or reduced lunch programs and 56% are minority students.
Performance Measurement 4:
The University's teacher education training programs shall require that not less than one semester of each teacher candidate's 800-hour field experience, or its equivalent, shall be spent teaching.
UCB
The minimum number of weeks for a student teaching placement is sixteen (8 hours per day, 5 days per week, or 640 hours). Nearly all student teachers exceed the minimum number of weeks. In fall semester, most candidates begin when teachers report back in mid-late August; elementary candidates often conclude when students leave for winter break in December, and secondary candidates typically return in January for the high school semester exams. In spring semester, most candidates begin in early January and continue until the end of the K-12 school year in late May or early June. The remaining 160 hours of the state-mandated 800-hours of supervised field experience are completed in practicum experiences prior to student teaching.
Candidates enroll in student teaching and a co-requisite seminar in the final semester of the Teacher Education Program. In the semester prior to student teaching, candidates identify potential schools/teachers where they would like to student teach; we encourage candidates to visit multiple classrooms/schools/districts. A placement is made once both the candidate and the cooperating teacher(s) have met and agree to proceed and a formal contract is made. During the student teaching semester, candidates participate in a seminar taught by the university supervisor. The university supervisor meets 5-6 times with the student during the student teaching semester. The mid-term and final assessments are jointly completed by the university supervisor and the cooperating teacher.
UCCS
Student teaching and internship are the culminating field experiences in which students have the opportunity to work in a variety of settings with K-12 students. In these experiences students demonstrate proficiency in required program competencies. The competencies are directly linked to the Performance Based Standards for Colorado Teachers. Students are required to meet the competencies in both the internship and student teaching. Measures for student teachers and interns include three lesson observations by a university supervisor, observations and formative evaluations by the cooperating teacher and principal, completion of a competency notebook providing work samples, and attendance and participation in bi-weekly seminars.
Both elementary and secondary candidates spend 16 weeks student teaching (a minimum of 480 hours), all of which are spent teaching. Prior to that time, they have completed 100 additional hours of field experience before being admitted to the professional year, and 300 hours in the fall field experience during the professional year.
UCDHSC
Modeling the program components after what John Goodlad (1990) has described in Teachers for Our Nation's Schools, UCDHSC faculty and their partner school colleagues prepare teachers who know how to teach and who have strong content knowledge. In the licensure portion of the program, all teacher candidates work in partner schools 800 hours over the course of their program. University courses are closely interrelated with four internship experiences in which teacher candidates gradually assume responsibility for all teaching. Twenty-three elementary and secondary schools with the UCDHSC School of Education engage in simultaneous renewal of their schools and the School of Education. Elementary post-baccalaureate/graduate teacher candidates generally spend an entire academic year in one of 13 partner elementary schools. Secondary teacher candidates complete internship work at both the middle and high school levels. Undergraduates participate in one of their four internships at the sophomore level (150 hours) and the remainder typically in their late junior/senior years. Performance measurement 5: All teacher candidates shall have received, as part of their formal preparation, instruction on the comprehension, diagnosis, interpretation, and effective use of student assessment data, especially data from the Colorado Student Assessment Program.
UCB
The primary emphasis in the Teacher Education Program with regard to assessment is preparing teachers who understand sound classroom-based assessment, which is the emphasis of Standard 3: Knowledge of Standards and Assessment. Knowledge and skills related to assessment are developed throughout the teacher education programs for students seeking endorsement at the elementary and secondary levels. At the elementary level, for example, EDUC 4321 Reading & Writing in the Elementary Classroom develops competency with formative and summative literacy assessments and how to use the information gained from these assessments in instructional planning. The major assignment of this course involves intensive work with a child in the practicum site. Candidates learn to conduct and analyze the results of various reading and writing assessments and instructors emphasize the importance of assessment guiding instruction. Similarly, EDUC 5205 Elementary Math Methods includes assignments that require teacher candidates to design and administer assessment tasks based on the Colorado Model Content Standards, the standards of the National Council of Teachers of Mathematics (NCTM), and the classroom text, and to interpret the results of the assessment in writing. Students who are seeking endorsement to teach at the secondary level take EDUC 4112 Educational Psychology which includes instruction about standardized testing, the technical characteristics of tests, and grading practices. Additionally teacher candidates develop knowledge and skills for designing, implementing, and interpreting assessments in their content areas (i.e., English, mathematics, science, etc.).
UCCS
Teacher candidates at the elementary and secondary levels take coursework in the use of student assessment data, usually as a part of a curriculum and instruction course (Elementary: TED 458/558-Elementary Curriculum, Instruction, and Classroom Management; Secondary: TED 479/579-Secondary Curriculum, Instruction, and Evaluation). In addition, in all of their methods courses they analyze student data on content standards and design appropriate interventions. Several of the Performance Standards for Colorado Teachers address the use of assessment data (including CSAP data), and candidates are required to reach a level of proficiency on all standards before being recommended for teacher licensure. During student teaching, teacher candidates complete a Work Sample, in which they pre-test, analyze data, instruct, and post-test on a body of content knowledge. The display and analyze their data and reflect on its significance.
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UCB
Over the last five years we have doubled the percentage of undergraduate teacher education candidates who identify themselves as minorities, moving from 7.6% to 15.4%. Over the last two years, the percentage of undergraduate minority candidates in teacher education has met or exceeded the CU Boulder campus percentage of minority students (ranging from 12.9-14.1% over this five year period). This rise may be attributed in significant part, to the hiring in fall 2003 of a Director of Recruitment and Retention and the establishment of the Educational Diversity Scholars program, which is part of the CU Boulder campus LEAD Alliance. Over the last five years the percentage of undergraduate males in teacher education ranged from 17% to 26.2%. This percentage is well below the campus average which is approximately 52%. Over the last five years, the percentage of Hispanic undergraduate teacher education candidates has grown from 3.7% to 11.1%. This percentage compares favorably to the overall percentage of undergraduate Hispanic students, which has ranged from 5.6% to 6% over the same period.
UCCS
The College of Education is involved in a variety of activities to recruit and retain underrepresented teacher candidates:
A collaboration (with the Special Education Program) with the high school Teacher Cadet Programs, funded by a grant from the Daniels Fund Presentations by the Dean to students and teachers in high minority schools Collaboration with East Middle School's GEAR-UP program by providing tutors for students Monthly group advising meetings for potential teacher candidates Culturally Responsive Teaching and Counseling Symposium New Freshman Seminar titled "Head of the Class" designed to attract incoming freshmen to careers in teaching To evaluate these efforts UCCS staff are compiling data on the recruitment, retention, and graduation of teacher candidates who are under-represented in Colorado's public schools, with a particular focus on Hispanics and males. Data will become available in the fall of 2006.
